vhs'.

DVV International

IPE
International Perspectives
in Adult Education

Adult education in an
iInterconnected world

Cooperation in lifelong learning for sustainable development
Festschrift in honour of Heribert Hinzen

Uwe Gartenschlaeger and Esther Hirsch (Editors)

Sponsored by

BMZ * mmmwamiun

and Development



International Perspectives in
Adult Education - IPE 71

The reports, studies and materials published in this series aim to further the develop-
ment of theory and practice in adult education. We hope that by providing access

to information and a channel for communication and exchange, the series will serve to
increase knowledge, deepen insights and improve cooperation in adult education at
an international level.

Publisher:

DVV International

Institut flr Internationale Zusammenarbeit des
Deutschen Volkshochschul-Verbandes e. V.

Obere WilhelmstraBe 32, 53225 Bonn, Germany

Tel.: +49 (0)228 9756 9-0 / Fax: +49 (0)228 97569 - 55
info@dvv-international.de / www.dvv-international.de

DVV International is the Institute for International Cooperation of the Deutscher
Volkshochschul-Verband e. V. (DVV), the German Adult Education Association.

As the leading professional organisation in the field of adult education and development
cooperation, DVV International provides worldwide support for the establishment and
development of sustainable structures for youth and adult education.

Editors: Uwe Gartenschlaeger, Esther Hirsch
Copy Editor: Ricarda Motschilnig
Managing Editor: Ruth Sarrazin

Opinions expressed in papers published under the names of individual authors do not
necessarily reflect those of the publisher and editors.

This publication, or parts of it, may be reproduced provided the source is duly cited.
The publisher asks to be provided with copies of any such reproductions.

The Deutsche Nationalbibliothek lists this publication in the Deutsche National-
bibliografie; detailed bibliographic data is available at http://dnb.ddb.de

ISBN: 978-3-942755-23-8

© 2015 DVV International

Corporate Design: Deutscher Volkshochschul-Verband e.V.
Layout: Stetzer Kommunikationsdesign, Munich

Production: Bonner Universitats-Buchdruckerei

This publication is printed climate-neutral on FSC® certified paper.

MIX

Paper from
responsible sources

EEWC@ FSC® C021260

Printhompensatgq




Contents

Foreword
Editorial

Adult education — the international discourse

Margarete Sachs-Israel
The post-2015 education agenda and youth and
adult literacy in a lifelong learning perspective

Alan Tuckett
The contribution of ICAE to the development
of a global lifelong learning agenda

Timothy D. Ireland
Reflections on the unfinished CONFINTEA agenda

Jin Yang
Building a learning society:
Conceptual evolution and policy implications

Per Paludan Hansen
Europe needs the power of learning

Maria Lourdes Almazan Khan
The importance of an ‘Education for All (EFA)
process’ in shaping the post-2015 education agenda

Katarina Popovic
MDG and EFA - from the mud to the stars and back:
What went wrong? A reminder

DVV International — International Perspectives in Adult Education / N° 71

~

14

25

34

43

53

56

65



Joachim H. Knoll

Horizontal and vertical derestriction of “adult education” —
the historical German example and the contemporary
view of education policy

Jost Reischmann
Andragogy: Because “adult education” is not beneficial

to the academic identity!

Bruce Wilson
Lifelong learning and learning cities in the ASEM process

Adult education — trends and practices

Ernst Dieter Rossmann
Further education in public responsibility

Michael Osborne, Catherine Lido
Lifelong learning and big data

Shinil Kim

Education policy towards lifelong learning in Korea
Jose Roberto Guevara

Education for sustainable development and global

citizenship education: partnering for quality education

Shirley Walters

National qualifications frameworks: insights from South Africa

Regina Egetenmeyer
International comparative research in adult and continuing

education: Between governance and disciplinary configuration

Martha Friedenthal-Haase
“Senior knowledge” international:
A challenge for education theory and policy

DVV International — International Perspectives in Adult Education / N° 71

7

87

98

106

116

126

134

147

155

168


jost
Hervorheben


Steffi Robak
Migration as a topic for adult education

Dagmar Engels
Adult education centres: places of diversity

Ingrid Scholl
Millennium Development Goals in education work —
The contribution of the adult education centre Bonn

Gerhard Bisovsky
Professionalisation through recognition and reflection.
Examples and considerations from an Austrian perspective

Matthias Klingenberg, Vanya Ivanova
More questions than answers: Diverse and complex challenges
for adult education in history and reconciliation projects

Timote M. Vaioleti, Sandra L. Morrison
Traditional concepts for Maori and Pacific adult education
and lifelong learning

Adult education and development

Michael Samlowski
DVV International — 45 Years — and going stronger than ever

Chris Duke
Development: global-local — a critical view

Rajesh Tandon
Reclaiming public spheres:
Challenges facing adult education in the next decade

Baldzs Németh

Representing the Golden Triangle: The legacy and

mission of Heribert Hinzen in the making of

modern adult learning and education in Hungary (1996-2006)

Adult education in an interconnected world

178

187

194

200

210

220

230

238

246

251



Ewa Przybylska
Adult education in Poland: an attempt
to outline a few main threads

David Archer
Financing lifelong learning — Let’s think about the four S’s

Malini Ghose
Gender, literacy and skills: Through a different lens
A case study from India

Committed to lifelong learning

Heribert Hinzen — Biographical notes
Heribert Hinzen — Bibliographical notes
Impressions

List of authors
Titles of volumes available
The three illiterate men — A short story from Sierra Leone

DVV International — International Perspectives in Adult Education / N° 71

260

269

277

288
289
290

297
308
311



Download von www.reischmannfam.de/Iit/2015-Andrago§y-HeribertHinzen.pdf

Jost Reischmann

Andragogy: Because “adult
education” is not beneficial
to the academic identity!

In many countries of the world a new educational (sub-)discipline
dealing with the learning and education of adults has come into
existence in the past few decades. This contribution focuses on this
academic discipline and its struggle to find a professional identity
in universities and for their graduates. It suggests that “Andragogy”
helps to clarify the specifics of the scholarly approach, thus con-
tributing to a professional identity of this group of academics and
graduates. International readers are invited to compare the following
arguments coming mainly from the German and European back-
ground with the developments in their countries, the similarities and
differences.
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The growth of a new academic (sub-)discipline

In Europe, universities from Finland and Estonia to Serbia, Hungary and
Italy, from the Netherlands to the Czech Republic, Slovakia and Romania
offer programmes dealing with the learning and education of adults. The
same is true for Thailand, Korea, Australia, Nigeria and Venezuela and
many other countries. In Germany more than forty, in the United States
and Canada more than eighty universities offer programmes for students
and do research and theory development. A wealth of publications, nation-
al and international societies, conferences and cooperation demonstrate
that today a new reality exists in adult education, an academic discipline
with professionals and specific tasks.

But this new academic field is still in question in many places. It
appears that sound academic work and successful graduates are not
sufficient to build a professional identity in universities and for graduates.
What also seems necessary is to work explicitly on image and identity.
As an attempt to contribute to a distinct identity, it will be argued that the
term “adult education/educator” is “destructive” for the identity, role and
perception of this new discipline and its graduates.

“Adult educator” — an everyman label!

When using the term “adult education”, most people associate this with
the institutions of practical adult education. In common perception “every-
body” can be labelled as an “adult educator”:

* the grandma sharing her knowledge of baking cookies,

e the engineer instructing his staff about a new technology,

* the political or religious missionary preaching in the marketplace or on
TV about the true and only life or society,

e the hundred thousand teachers in adult education institutions.

So: “everybody” can be an “adult educator”. This can also be confirmed by
analysing historical cases of “key persons”, published in two international
conferences (Standing Conference on the History of Adult Education 1996,
2006). These cases also confirm the variety of understandings of “adult
educator” — from “everybody” to “academic specialist”, from “the wise” to
“scholar and researcher”.

When “everybody” is an “adult educator”, it is difficult to build a specific
professional identity of university programmes, students and graduates with
this label. If people who graduate after more than five years from a university
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are labelled “adult educator” similarly to “everybody”, this is destructive for
the role and perception of the academic discipline and its graduates. In order
to differentiate between the field of practice and the academic subject, it is
suggested here that for academic programmes and their graduates the term
“andragogy” and “andragogue” should be used to identify and differentiate
this special group and their professional competency.

Andragogik - andragogy

The first time the term Andragogik was used was by the German high
school teacher Alexander Kapp in 1833 (more detailed in Reischmann
2004). In the 1920s in Germany academics started new reflections related
to the why, what for and how of the education of adults. There Andragogik
found a second birth. A new reality was emerging: a scholarly reflection
level “above” practical adult education. Faber, systemising the academic
development of this field, names this “the generation of adult educators
out of passion (Erwachsenenbildner aus Leidenschaft): They came from
different fields of society, they were active in a new sector of life without an
academic mandate or an institutional structure” (Faber 2006: 64). The idea
of “adult education” as a discipline was not yet born.

In the 1950s, andragogy can be found in scholarly publications in Swit-
zerland (Hanselmann), Yugoslavia (Ogrizovic), the Netherlands (ten Have),
and Germany (Poeggeler 1974, p. 17ff). Still, only insiders knew the term.

But the increasing use of “andragogy” signalled that a new differentiation
between “doing” and “reflecting” was developing with “professors in double
disciplines”. At universities they were engaged in adult education within their
main subject. They were, so to say, doubly interested, as professors of peda-
gogy or sociology and — as the first academics — reflecting as individual per-
sons on professors’ positions at universities on questions of adult education”
(Faber 2006: 66). And — something that was new — now students in university
programmes could study adult education, at least as a minor subject.

The American understanding: Andragogy - a banner for identity

A breakthrough for the term “andragogy” for the English-speaking adult
education world came with Malcolm Knowles. He describes:

“...in 1967 | had an experience that made it all come together. A Yugosla-

vian adult educator, Dusan Savicevic, participated in a summer session |
was conducting at Boston University. At the end of it he came up to me
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with his eyes sparkling and said, ‘Malcolm, you are preaching and prac-
ticing andragogy.’ | replied, ‘Whatagogy?’ because | had never heard the
term before” (Knowles 1989: 79).

In a short time, the term andragogy, now labelled as Knowles’ concept,
received general recognition; “within North America, no view of teaching
adults is more widely known, or more enthusiastically embraced, than
Knowles’ description of andragogy” (Pratt 1998: 13). Providing a unifying
idea to the amorphous group of adult educators connected with the term
andragogy — “the art and science of helping adult learners” — as well as the
scholarly access, were certainly the main benefits Knowles brought to the
field of adult education. The problem: attaching “andragogy” exclusively to
Knowles’ specific approach means that the term is lost for general use.

The European development: Andragogy — an academic discipline

The European understanding is broader (Reischmann 2004). Where
“andragogy” is used, it functions as a header for (places of) systematic
reflections, parallel to other academic headers like “biology”, “medicine”,
“physics”. It covers the academic discipline “the subject of which is the
study of education and learning of adults in all its forms of expression”
(Savicevic 1999: 97).

From 1970 onwards, Andragogy became connected with new aca-
demic and professional institutions, publications, and programmes. Ex-

Fig. 1: Publications from Yugoslavia, Canada, and Korea, using the term “Andragogy”
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amples are: The Yugoslavian (scholarly) journal Andragogija 1969 and the
Yugoslavian Society for Andragogy; Slovenia’s Andragoski Center Repub-
like Slovenije (1993) with the journal Andragoska Spoznanja; Prague Uni-
versity (Czech Republic) has a Katedra Andragogiky. A similar professional
and academic expansion developed worldwide: Venezuela has had the
Instituto Internacional de Andragogia, since 1998 the Adult & Continuing
Education Society of Korea has published the journal Andragogy Today.
So now again we find a new reality with new types of professional
institutions, functions, and roles, with fulltime employed and academi-
cally-trained professionals, with “explicit andragogy professors: with this
specification | will express that now for the first time we have the academic
reality in our science that adult education or andragogy is not an additional
subject but — expressis verbis — only the main one” (Faber 2006: 73).

But still: The lack of identity

As described: university programmes, research, publications and institu-
tions give proof that such an academic field exists worldwide. But there
are problems threatening the further development and identity of the
discipline.

To name four:

1) An old-fashioned approach can still be found — in public and among
university colleagues, administrators and other andragogical amateurs:
“the knowledge that is utilised in the education of adults is, fundamental-
ly, knowledge from other disciplines which is applied to the education of
adults ... Adult education is an integration of branches of disciplines, rather
than a discipline in its own right” (Jarvis 1987: 311). For sure, all disciplines
(i.e. physics, biology, history...) utilise knowledge from other disciplines,
but that does not mean they are a blunt mixture. This outdated position
has critical consequences: Academic posts are given to persons that have
not studied this field, thus leading to a loss of identity and knowledge. A
voice from Africa expresses it unmistakably clearly: “it is too late in the day
to toy with the idea of recruiting persons not trained in adult education into
Departments of Adult Education ... about a century after the establishment
of the first Department of Adult Education in the world and after 40 years
of the establishment of the first Department of Adult Education in Nigeria”
(Biao 2005: 13f). It seems that the professors, using the “everybody” term
“Adult Education”, now reap what they have sown: “everybody” can take
over that university position.
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2) Another problem is that adult education sometimes becomes primarily
focussed on one “fashionable” field of praxis. Carroll Londoner, past chair
of the International Adult Education Hall of Fame', outlines this problem
(private mail 31 January, 2014): “The Adult Education programmes in the
States have shrunk dramatically as the Universities do not seem inclined
to support adult education because they do not understand it. They have
too quickly identified the broad field of adult education with the notion of
“adult literacy”. That is a sad misunderstanding but nevertheless it exists
because in the past there has been such a huge amount of federal dollars
available to support the US literacy efforts. This is no more and that is for
certain. We in the Universities have not done a very good job of explaining
to our administrators what the broad field is about and why it should be
studied academically”. Supporting practical fields certainly is praiseworthy,
but for surviving in the academic arena it might have been better to “ex-
plain to our administrators what the broad field is about and why it should
be studied academically”! The discussion about andragogy as a discipline
could support that, also to keep the necessary distance “above practice”
and above specific approaches.

3) A third threat for identity came — at least in Germany — with the Bologna
system and its Bachelor-Master system: Reputable professors report (in
Egetenmeyer/Schussler 2012), that in the changing University programmes
adult education becomes marginalised and disintegrated (p. 37), loses
profile (p. 37), operates under dozens of names (p. 36), has a low reputa-
tion (p. 197), has difficulties to identify the core of the discipline (p. 278),
and becomes invisible (p. 256) in the mixture of contents.

4) And a fourth thread is the confusing plurality of workplaces reported
by the graduates. In the last three decades in many countries the work-
ing fields of the graduates far exceeds the traditional understanding of
“adult educators” or “teachers of adults”. Only a small portion work in the
traditional fields of adult education, only a small portion teach as “adult
educators”. The disadvantage of this multi-functionality is: The graduates
are not perceived (from the outside and even worse: from the inside) as a
distinct group of professionals.

A shared identity of the academic field of adult education and its gradu-
ates seems further away than before.

1/ http://www.halloffame.outreach.ou.edu
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Andragogy: A chance for identity?

How can the identity (and hopefully reputation) of this new academic field
be supported?

1. Elaborating on the specific tasks of “andragogy” (academic) and “adult
education” (practical) prevents confusion about the different responsi-
bilities and strengths of each field.

2. When using andragogy in the academic arena, it is necessary to carve
out the specifics of this subject, its identity and image. To support this,
professors have to
e explicitly work on and for the policy, legitimation and identity of their

subject, and make this obvious to the outside world,

e differentiate the subject from other subjects,

e take care that in study programmes the visibility and identity of the
discipline is respected — which also means to exclude persons who
have not studied adult education/andragogy from appointments in
this subject,

e supply the students/graduates not only with knowledge and skills,
but also with the awareness of their uniqueness and what only they
have to offer, and

e stay away from the confusing bunch of different names for the disci-
pline.

3. Andragogy, by opening the perspective to “more” — to “Lifewide Edu-
cation” (Reischmann 1986, Jackson 2012) in all forms and expressions
(Fig. 2) — creates a new identity, not defined by “adult teacher”, but by
“change agent”. This new understanding makes it clear that it is not
by chance or mistake that the graduates can be found in companies,
churches and culture, in armed forces and adult education centres, in
management and media, in tourism, hospitals and many other fields.
This plurality of workplaces is confusing only when thinking in the limit-
ing category of “adult educator”. Andragogy makes us aware that there
already exists a unifying, identity-giving function: to support change for
individuals, institutions, and society — in various institutions, in various
functions.

4. To support a shared identity under the perspective of andragogy, the
curricula must prepare for this plurality of workplaces. The competen-
cies of andragogues in this complex field are highly valued: to profes-
sionally teach, to plan and organise learning occasions, to consult and
moderate, to evaluate and research — and produce the most success-
ful mix of these ingredients (Fig. 3).
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5. For building a distinct identity of the graduates (“andragogues”), the
ingredients are available: first of all, graduation from a University pro-
gramme. Second of all, the insights that learning and change processes
happen in many contexts far beyond school-learning. Thirdly, the aware-
ness that the graduates have shared competencies for all these contexts,
unifying them to a distinct group: professionals supporting change.

Fig. 2: Structure of “Lifewide Learning” of Adults (Reischmann 1986, 2004)

Andragogy is the science
of the lifelong and lifewide
education / learning of adults

Lifewide Learning
of Adults
1 - 1
intentional learning not-intentional
"learning en passant"

i pammm—| I 1 1
outside- self- planned, but | | happening || woven into
directed directed learning not life-routines

main purpose
Adult Education autodidactic travel accident aging
L v L v )
always includes not-intended can lead to intentional learning
learning-processes and -products

Source: Prof. Jost Reischmann, University of Bamberg, Germany. www.andragogy.net

Fig. 3: Core competencies of andragogy curriculum at Bamberg University
(and elsewhere) (Reischmann 2010)
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Counselling, Research,
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The label “andragogue” is — as our graduates reported — also helpful on
the labour market: It made employers curious to invite them for interviews.
In many cases this led to employment. This seems true even in Brazil,

as | learned in a mail from there: “| prefer being called an “andragogue”
because it ... is better for my professional marketing”.

This too may serve as confirmation: To be perceived as a distinct
group, they have to avoid the all-embracing term “adult educator”.

Identity does not come about by itself. Professors and graduates
have to explicitly work on this identity. It seems this was forgotten in the
past. The discussion about andragogy as a unifying label has the potential
to direct our attention to this missing identity development.

Summary

Claiming a separate name for the academic discipline is not meant to
devaluate the field and institutions of practice. DVV International is persua-
sive evidence of the valuable work done in practical adult education, and
has been a premier and respected disseminator of this idea for more than
45 years. It also is a convincing example of much cooperation between the
practical and academic access to adult learning and education — includ-
ing academic honorary degrees to representatives of DVV International

— congratulations, Heribert! A self-confident academic identity will in many
ways strengthen adult education as a powerful concept and key to the
twenty-first century.
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